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A quasi-experimental quantitative research was done with High School students to determine the effect of a Kohlbergian educational intervention. The Intervention Program was used in Bioethics class with the experimental group. Students ranged from 16 to 18 years old. Students belonged to middle to upper class in Monterrey, Nuevo Leon, Mexico. The intervention program’s duration was 12 weeks with a frequency of two hours per week. A pre and post MJT, Moral Judgment Test (Lind, 1995) was used to determine the effect of the educational intervention. The structure of the intervention was based on Kohlberg´s (1998) moral dilemma discussion. Statistically, no significant effect on the intervention was found. A cultural religious component might be responsible of these results.

Introduction

A quasi-experimental quantitative research was done with High School students to determine the effect of a Kohlbergian educational intervention.. The control group consisted of 27 students and the experimental group consisted of 22 students. The Kohlbergian educational intervention program was used in Bioethics class with the experimental group. These students ranged from 16 to 18 years old. The High School in which the research took place, is one of the few private high schools in the city. These students belong to middle to upper class in Monterrey, Nuevo Leon, Mexico. The intervention program’s duration was 12 weeks with a frequency of two hours per week, making a total of 24 sessions. 

A pre and post MJT, Moral Judgment Test (Lind, 1995) was used to determine the effect of the educational intervention. The structure of the intervention was based on Kohlberg´s (1998) moral dilemma discussion. A program for the class contents was designed. Activities on dilemma discussion such as selected films, visits to organizations like Humans Rights Organization, Intrafamily Violence Organization, etc. were planned for this program. Students had to research on the particular topic prior to the class. On the first class the pre MJT was answered by students. Rules about respect to differences in opinion, taking turns, use of offensive words, etc. were discussed among the students and stated by consensus since this first day. If a student did not respect the rules, he would be dismissed according to the rules his own classmates and himself had agreed on.. A design structure for the class was followed: First, students and/or teacher presented the topic with pictures, transparencies or any kind of media. After questions and discussion on the particular topic, a dilemma related to this was presented. Hypothetical dilemmas from different authors (Sprinthall, 1995; Hersh, Reimer and Paolitto, 1984, etc.) as well as teacher created dilemmas, student created dilemmas, and real life dilemmas from magazines, newspapers or from cases known by students were discussed in class. Small teams discussed different possibilities, after a while there was a whole class discussion, question, debate time. Some time was given to reflect and then students got to different conclusions explaining their own particular reasons. After the 24 sessions a post MJT was answered by students. 

Results 

The statistics from the pre MJT to the post MJT showed no significant effect of the intervention in the global score. 
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According to Lind (Moreno and Hernández, 2000)  a difference of 5 or more in the global C-score (Gpretest, Gpostest) taking together both the workers´ dilemma and the doctor´s dilemma, is significant in groups over 20 individuals. As numbers show, the difference is not significant. 


If we consider the results of the dilemmas separately (W, workers dilemma, D, doctor´s dilemma), the results for the second dilemma in the MJT, showed a significant decrease in the experimental group. 
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Discussion


These results may be caused by fatigue or previous knowledge of the instrument. It may also have a cultural religious component. Adolescents going through a transitional stage, when confronted with a situation that represents a conflict with their cultural, religious beliefs (Rangel, 2000), feel threatened in danger and instead of going forward, go backwards. According to Sprinthall (1995) dilemmas on topics which are considered taboo or off limits tend to use a lower level of reasoning. Sprinthall (1995) also points out that moral growth can be inhibited in situations of threat or danger. Power, Higgins and Kohlberg (1989) concluded that the environment can inhibit or promote moral development. 

Conclusions

Statistically, no significant effect on the intervention was found. Change in student’s attitudes could be observed. By the end of the intervention they had developed listening and communication skills, empathy, respect for other’s opinions, they took turns, they were tolerant, and they even accepted that they had been wrong and others were right and expressed so. As a group, a more relaxed, respectful and friendly atmosphere was perceived by students and teacher.
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